All staff, governors, parents and children were consulted in the creation of this policy

It is a working document that is accessible to staff, governors, parents and children.

Throughout this policy the term “parent” includes those who have parental responsibility, including the local authority in the case of looked after children.

The term “teacher” refers to any adult that has direct responsibility for individual/groups/classes of children.
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The Ethos of our School

Woodside School promotes learning for life.

We are an inclusive, aspirational learning environment where children, families, staff, governors and the wider community learn together in an atmosphere of co-operation and tolerance.

As a community we promote self-discipline, understanding, empathy, co-operation, perseverance and independence. We encourage a culture of high standards, achievements and expectations. We aim to develop the full potential of every individual.

Every child brings valuable experiences and strengths to our school. We build on these by offering a curriculum that is stimulating, accessible, challenging and differentiated to meet the needs of all children.

We provide an open, stimulating environment in which every child feels safe, valued and happy. We encourage parents and the wider community to take an active interest in the education of all of our children and to feel an ownership of their school.
Our ethos forms the core of our planning and teaching.

Our teaching is our ethos in action.                                                                                                                   

The Aims of our School

	· To create an inclusive culture of achievement, high standards and high expectations

· To promote the spiritual, moral, social and cultural development of all of our children.

· To create a stimulating school environment where children feel valued and safe. Bullying is not tolerated.

· To enable all children to use language and mathematics effectively.

· To ensure that all children have equal access to effective teaching and learning in all areas of a rich, broad, balanced curriculum.

· To develop sensitivity, friendliness, courtesy and tolerance towards others.

· To help children develop lively, enquiring minds, the ability to question and discuss rationally and to acquire knowledge, skills and understanding relevant to a fast changing world.

· To be a school dedicated to self-evaluation, ongoing review and continuous improvement.
· To work in partnership with parents/carers and our immediate and wider community for the greater benefit of all children’s education.

· To empower every child to fulfil his/her potential.



Excellence and Enjoyment

The Principles of Learning and Teaching

Good learning and teaching:

· ensures that every child succeeds. At Woodside School we provide an inclusive education within a culture of high expectations

· builds on what learners already know. We structure and pace our teaching so that our children know what is to be learnt, how and why.

· makes learning vivid and real. We strive to develop understanding through enquiry, creativity, e-learning and problem solving.

· makes learning an enjoyable and challenging experience. We aim to stimulate learning through matching teaching techniques and strategies to a range of learning styles.

· enriches the learning experience. We build on learning skills across the curriculum.

· promotes assessment for learning. Our children are partners in their learning.

Our High Standards

This policy outlines the expectations of  positive behaviour and good order at Woodside School and the structures in place to promote and support it. It is based upon the following principles:

· good order and high behavioural expectations are essential to allow each child to fulfil their potential 

· every child is able to learn and be a part of our school community without fear of bullying, racism, harassment or distraction from their work

· nobody has the right to stop anyone else from learning 

· nobody has the right to make anyone else unhappy through their actions ( i.e. what they do and what they say)

· good order and high standards of discipline do not come automatically but need to be worked for

· our ethos underlies everything we do in school

· all children and adults uphold the values of our school and adhere to this policy at all times

· all adults in our school community set a positive example at all times

· all children are supported within the behaviour support structure outlined in this policy. This ensures fairness and high levels of support to help all children towards positive behaviour and attitudes

· in all disciplinary matters it is the behaviour that is judged, not the person

· all work is appropriate and differentiated to meet each child's needs. We ensure that the curriculum is not the cause of inappropriate behaviour because it is not well matched to the needs of the child. 

· Children learn best within a culture of mutual respect
Good Practice

The key principles:

· Setting good habits early: we help all of our children to establish regular punctual attendance and good behaviour from the start, involving parents in the process 

· Early intervention: intervention is prompt if there is poor behaviour or unexplained absence so it is clear that these are unacceptable

· Rewarding achievements: a positive recognition of individual pupil, class or year group achievements in good attendance and behaviour is essential

· Working with parents: we encourage all parents to support good attendance and behaviour through Home/School Agreements, regular communication, early intervention etc. 

· Involving pupils: all children are expected to support and re-enforce our whole school approach to behaviour management through an open culture of disclosure and ownership

· Commitment to equal opportunities: it is important that all parents and children know of our equal opportunities policy and our drive to enable all children to achieve to their full potential and ability with regard to gender, religion, culture, faith or special need.

· Identifying underlying causes: we strive to identify and understand the reasons for any inappropriate behaviour, bullying or poor attendance if it ever occurs. It is crucial to identify if there is a correlation with teaching/learning issues.

The Effective School

· Our school is a community within which everybody plays an important role. 

· Everybody is valued and encouraged to play an active part in the life of our school. 

· We all value the community of which we are a part.

· We encourage the wider community to take an ownership of their school and to value it as an integral element in their environment.

· We promote and maintain a positive atmosphere based upon a sense of community and shared values. 
· We present a whole school approach to promoting good behaviour.

· We recognise the role of the curriculum in encouraging and promoting positive behaviour and commit ourselves to differentiating the curriculum appropriately to the needs of the child and to making the curriculum stimulating and fun. All work is well planned, effectively implemented and constructively evaluated.

· The physical appearance of our building fundamentally effects the attitude of everybody that works and learns in the school. We are committed to ensuring that our school is a stimulating environment of which everybody can be proud and are encouraged to take ownership of.

· We have the highest expectations of our children. Negative behaviour is unacceptable and is dealt with accordingly. Bullying, racism and harassment are not tolerated. All children are trained to deal with bullying, racism and harassment, if they ever occur, and to keep themselves safe.

Atmosphere

· We fundamentally believe that school should be an exciting experience which maximises learning and enjoyment. We expect everyone to share the values of our school and to respect what they stand for.
· We promote a relaxed, purposeful atmosphere within which everyone feels valued, safe and secure.
· We promote a non-confrontational approach to dealing with problems and the child's feelings of responsibility for their own actions.
· We encourage a shared sense of community and a whole school approach to dealing with behavioural difficulties.

Children

Every child is given every opportunity to take responsibility for, and to make a full contribution towards, maintaining high standards of behaviour in our school. All; children are expected to take ownership of this policy and to realise its importance in holding our community together. There is a collective commitment to this policy.
Our children are expected to set and maintain high personal standards of conduct and behaviour. The way we behave reflects the moral tone of our school. Anti-social behaviour/behaviour which is contrary to the ethos of our school is unsafe and damaging.
All children are taught that our school rules are designed to keep them safe and to maintain good order. Children who choose to ignore school rules endanger their own safety and the safety of others. 
Every child has the right to learn without distraction. No child is allowed to prevent others from learning.

Our School Rules

School rules are part of every child's and every adult's consciousness and are guiding principles in our day to day functioning.

The rules are in relation to safety and the maintenance of good order. They are not negotiable unless we as a school decide to change them.

· We walk quietly around school. Running can cause accidents and noise can disturb other people.

· We are always polite and respectful to others. Rudeness and name-calling are hurtful.

· Fighting does not solve problems. We should all think before we act. We will seek help from a trusted adult or older child if necessary.

· Swearing and bad language upsets people and is unacceptable. We think before we speak.

· Bullying is unacceptable. Anyone who thinks that they are being bullied should seek help straight away.

· We all respect other people's property. We leave toys and valuable possessions at home. 

· We all look after and care for our school. We keep it tidy and a place that we are all proud of.

An Anti-Bullying Policy Statement

There may sometimes be misunderstanding about the meaning of the term ‘bullying’: one-off incidents, whilst they may be very serious and must always be dealt with, do not fall within the definition of ‘bullying’. 

Our definition of bullying is:

a persistent, deliberate attempt to hurt or humiliate someone.

Types of bullying

There are various types of bullying, but most have three things in common: 


1. It is deliberately hurtful behaviour. 


2. It is repeated over time. 


3. There is an imbalance of power, which makes it hard for those being bullied to defend themselves.

Bullying may take various forms including:

· Physical e.g. kicking, hitting, pushing, intimidating behaviour or interference with personal property 

· Verbal/Psychological e.g. threats, taunts, shunning/ostracism, name-calling/verbal abuse or spreading of rumours 

· Racist Bullying  e.g. physical, verbal, written, on-line or text abuse or ridicule based on differences of race, colour, ethnicity, nationality, culture or language 

· Faith-based Bullying e.g. negative stereotyping, name-calling or ridiculing based on religion 

· Sexist Bullying e.g. use of sexist language or negative stereotyping based on gender 

· Sexual Bullying e.g. unwanted/inappropriate physical contact or sexual innuendo 

· Homophobic Bullying e.g. name-calling, innuendo or negative stereotyping based on sexual orientation or use of homophobic language 

· SEN / Disability Bullying e.g. name-calling, innuendo, negative stereotyping or excluding from activity based on disability or learning difficulties 

· Gifted/Talented Bullying e.g. name-calling, innuendo, ostracism or negative peer pressure based on high levels of ability or effort 

· Cyber Bullying e.g. abuse on-line or via text message, interfering with electronic files, setting up or promoting inappropriate websites and inappropriate sharing of images from webcams/mobile phones

The emotional distress caused by bullying/racism/sexual harassment can lead to high levels of stress, prejudice individual pupil and whole-school achievement, and possibly lead to poor punctuality and attendance. All of our children and staff are trained/encouraged to disclose any incidents to trusted adults or older children.
All staff (teaching, classroom support and midday supervisory staff) are alert to signs of bullying/racism/sexual harassment and act promptly and firmly. Children and adults are likely to see a failure to respond to incidents or allegations as tolerating or legitimating the behaviour.

· We promote an anti-bullying, anti-racist, anti-sexual harassment culture of tolerance, understanding, empathy and compassion.

· All children have the right to feel safe, secure and valued in school.

· Bullying/racism/sexual harassment in any form is not tolerated.

· All children and staff are encouraged to disclose if they are being bullied or targeted in an inappropriate way.
· All staff take any disclosure that any child makes in relation to bullying/racism/sexual harassment seriously.

· Any child who has bullied/targeted/harassed another will be confronted with their actions and counselled as to the seriousness of their actions.

· Bullying/racism/sexual harassment will always be dealt with firmly.

All staff, children and governors are aware and alert to the dangers of all forms of bullying, including cyberbullying, and are taught strategies of how to deal with it if it occurs (Refer to our Safe User Policy and Safety Agreements).

Parents/Carers
A major principle which underlies the ethos of our school is that we work closely with parents. We are a team working for the better education of the child. Parents are involved at an early stage if concerns about behaviour, punctuality or attendance arise. Parents are made aware of their responsibilities in regard to their child's conduct and the positive role they can play in encouraging improvement.

All parents are invited to sign our Home/School Agreement when their child starts at our school. A key element of this is the need for good attendance and positive behaviour. These agreements are updated and resigned each time the children moves into the next phase of the school i.e. at the beginning of:
· Early Years

· KS1

· Year 3/4

· Year 5/6

Staff

We are positive in our approach to our children. Negativism leads to conflict and confrontation. We are courteous, polite and considerate towards the children recognising that we are strong role models and, as such, should display the behaviour and attitudes that we would hope to see in the children. The way we work and the commitment we show to our school sets the example to our children. We need to be relaxed with a sense of fun but also firm and fair in dealing with negative behaviour or poor attendance.

We are alert to bullying, sexism and racism and avoid stereotyping. 

In dealing with situations we avoid humiliating children. Whole group punishments are avoided as they lead to resentment on the part of those children who are not directly involved in the behaviour being dealt with.

It is important that we take responsibility for all pupils' behaviour and not just those children that we are directly responsible for. IF WE IGNORE OR FAIL TO DEAL WITH NEGATIVE BEHAVIOUR WE CONDONE IT BY IMPLICATION.

We are approachable, tolerant and professional in our dealings with our children. We aim for continuity and a common approach to dealing with problems.

We are punctual, well prepared and well organised. 

We are proactive in order to avoid problems rather than simply being reactive when problems arise.

Learning Mentors

The role of the learning mentor is pivotal in supporting key children who may have emotional, behavioural and/or social barriers to their learning. 

The role of the Learning Mentor in the Woodside School setting is:

· To work with individual children who are having difficulty in accessing the full range of learning opportunities offered both within and beyond the school day.

· To work in partnership with the child, carers, teachers, support staff and external agencies in helping to remove these barriers to learning.

· To create a programme of support for each individual child which is developmental and time related with a range of challenging, but accessible and achievable, targets.

· To maintain regular contact with families/carers of children receiving support, and to encourage positive family involvement in each child’s learning.

· To be part of an identified Year Group team(s) and to attend some planning meetings and Staff Meetings during the term (negotiable with the Year Manager(s)).

· To keep any records of work undertaken that may be required.

· To ensure that all children are physically safe having regard to the school's Health and Safety Policy and to ensure that equipment is adequately maintained and activities supervised so that the children's safety is paramount.

· To be confidential at all times

· To undertake any other activity under the reasonable direction of the class teacher, Year Manager, Deputy Headteacher or Headteacher.
The whole school framework for supporting positive behaviour

We all operate within the same framework in order to ensure fairness and continuity and progression in supporting positive behaviour in school.

The following framework supports all children and all colleagues in maintaining good order in our school. It is adhered to totally.

It is based upon the principle that every child is motivated and encouraged to display positive behaviour and attitudes in school. If any child is having difficulties in doing so, or is choosing not to follow the rules, ethos and expectations of the school, then they are supported within a framework that is the same throughout the school. It is based upon progressive stages of support and sanction and it is expected that any child who moves up the stages will be supported so that they then move back down the stages and finally off the structure altogether.

The structure is not a negative, reactive approach to behaviour. It is proactive as it is based upon the optimistic model that every child is encouraged to assimilate positive behaviour patterns and attitudes through:

· a total identification with the school

· a total assimilation of the ethos of the school
· high personal standards regardless of ability

· a respect for their peers and adults in the school and all that they stand for

Stages of Action and Support

All children’s behaviour is managed as part of the day-to-day management of our school. However, if a child’s behaviour/conduct begins to cause concern he/she is managed on our five-stage behaviour support programme.

Stage 1

The class teacher manages the behaviour and informally makes the Year Manager aware of the situation. The class teacher begins to keep a class diary recording key incidents/patterns of behaviour

· The class teacher talks to the child and sorts out the problem in the classroom. The emphasis is much more high profile. The teacher may withdraw a break time for a limited period of time. This sanction is recorded in the teacher's class diary.

Stage 2

The class teacher continues to manage the behaviour and formally refers the issue to the Year Manager. Both the class teacher and the Year Manager deal with the situation. The class teacher sees the parent. The Headteacher and Deputy Headteacher are informed.

· The class teacher and Year Manager see the child and make it very clear that the situation is getting serious and that the Headteacher and Deputy Headteacher are aware. Further sanctions in school e.g. further withdrawal of privileges.
· The class teacher talks to the parent and explains the problem and reminds them of the school rules, the Behaviour Policy and our behavioural expectations. Action already taken at Stages 1+2 is explained and the parent is reminded of the principles of our Home/School Agreement and is shown dated entries in the class diary ( i.e. evidence rather than anecdote). A discussion regarding the parent’s role in working with the school in helping to improve the child’s behaviour takes place.

*If the behavioural issue concerns a child in the Year Manager’s class, then he/she may seek support from another Year Manager at this stage and beyond.

Stage 3

The class teacher and the Year Manager both see the parent. The Headteacher and Deputy Headteacher are informed formally. The school and the parent agree an Individual Behaviour Plan for the child.
· The Year Manager and class teacher see the parent and child on a formal basis and he/she is given an outline of the problem and a warning that if things do not improve then the child will be referred to the Headteacher/Deputy Headteacher and more formal disciplinary measures will be taken. The parent is reminded of their responsibilities in regard to their child's behaviour in school. 
· The parent, Year Manager and class teacher agree an Individual Behaviour Plan for the child. The Year Manager or class teacher undertakes to keep in weekly contact with the parent by telephone or the child is given a Home/School Book. The parent is asked to read the book each night and comment as necessary. This meeting and arrangements for keeping in contact with parents are recorded in the class diary.

Stage 4

The child is seen by the Headteacher/Deputy Headteacher formally in the Headteacher's office. The parent is invited in to discuss the deterioration of the situation with the Year Manager, Deputy Headteacher and class teacher. They go over all of the support that has been given and the action that has been taken in Stages 1-4 and progress towards meeting targets within the IBP. 
· The child is seen by the Headteacher/Deputy Headteacher in the Headteacher's room. The child is dealt with more firmly. The meeting is recorded in both the child's Home/School Book and the class diary.

Stage 5

The Headteacher/Deputy Headteacher formally sees the parent and advises them of the seriousness of the situation and warns them that the child is likely to be excluded from school if any further serious incident of negative behaviour occurs.
· The Headteacher/Deputy Headteacher, Year Manager and class teacher see the parent and the child and express their concern at their child's behaviour/attitude. They go over all of the support that has been given and the action that has been taken in Stages 1-5 and progress towards meeting targets within the IPSP. They go through the class diary and the Home/School Book. They inform the parent of their responsibilities in regard to their child's behaviour. The parent is advised as to the serious nature of the situation and that if there is no improvement in the child's behaviour then he/she may be excluded from school for a fixed period of time if a further serious incident occurs. Consideration is made of the withdrawal of further privileges at home. This meeting is formally recorded in the class diary. The Headteacher formally records this meeting for his own records.

A further serious incident is likely to lead to the child being excluded for a fixed period of time of less than 5 days. He/she would then be readmitted with a strict conditional contract which both parent and the child are invited to sign. The LEA is informed and the whole of this process is formally recorded.

If a further serious incident occurs then the period of exclusion may be more than 5 days or permanent. A decision to exclude a child for a fixed period or permanently will only be taken:
· in response to serious breaches of this Behaviour Policy and…..
· once a range of alternatives have been tried and failed
· if allowing the child to remain in school would seriously harm the education or welfare of the pupil or of others in the school.

All Support Staff work and act within the expectations of this policy but need to refer to relevant teaching colleagues any pastoral/behavioural concerns they may have.

All teacher colleagues complete a Behaviour Support Report proforma, which records the number of children at each behaviour stage each half term. Copies of this are given to the Year Manager and the Headteacher.

Class Diaries

The class diary is an objective record of behavioural issues that have had to be managed beyond the day-to-day interaction of managing a classroom. The dated evidence recorded in the diary is very important, particularly if the behavioural issues involving the child begin to get more serious and parents and external agencies become involved.

Individual Behaviour Plans

Any child who fails to conform to this structure is likely to put themselves at risk of exclusion and must be supported through the creation of an Individual Behaviour Plan (IBP) to enable him/her to improve their behaviour.
· An IBP identifies precise and realistic behavioural outcomes/targets for the child to work towards. 

· The class teacher creates the plan in partnership with the parent/carer and the Year Manager oversees this.
· An IBP is automatically created for any child who has been identified as being at risk of failure through disaffection.

· An IBP is agreed with parents, who are regularly informed of the child’s progress towards meeting his/her targets, and the LA as necessary

Other agencies that may also be involved include:

· Educational Psychologist

· LA Behavioural Support Team

· LA Learning Support Advisory Teacher

· Children’s Services
· EWO

· Child and Family Services

An IBP does not replace the special educational needs assessment process. Rather than set up an IBP for pupils with an Individual Education plan (IEP), we need to ensure that IEPs for any child at serious risk of exclusion or disaffection reflect appropriate strategies to meet their additional needs. There may be children who require an IBP but do not have any particular special educational need.

Inclusion: providing effective learning opportunities for all children

When planning and teaching the curriculum we have due regard to the following principles:

· Setting suitable learning challenges

We give every child the opportunity to experience success in learning and to achieve as a high a standard as possible.  The National Curriculum Programmes of Study set out what each pupil should be taught at each Key Stage, but Year Groups/teachers teach the knowledge, skills and understanding in ways that suit individual children’s abilities.  This may mean teaching knowledge, skills and understanding from earlier and later Key Stages, so that individual pupils can make progress and show what they can achieve.  

For children whose attainments fall significantly below the expected levels at a particular Key Stage, a much greater degree of differentiation will be necessary. In these circumstances, it may be necessary to use the contents of the Programmes of Study as a resource or to provide a context in planning learning appropriate to the age and requirements of the child.

For children whose attainments significantly exceed the expected level of attainment within one or more subjects within a particular Key Stage, we plan suitably challenging work as well as drawing on materials from later Key Stages or higher levels of study, we plan further differentiation by extending the breadth and depth of study within individual subjects, or by planning work which draws on the content of different subjects. 

· Responding to Children’s Diverse Learning Needs

When planning, we set high expectations and provide opportunities for all pupils to achieve, including:

· Boys and girls
· Children with Special Educational Needs
· Children with disabilities
· Children from all social and cultural backgrounds
· Children from different ethnic groups including travellers, refugees and asylum seekers
· Children from diverse linguistic backgrounds

We are aware that all children bring to school different experiences, interests and strengths which influence the way in which they learn.  We plan our approaches to teaching and learning so that all children can take part in lessons fully and effectively.

We are mindful of the requirements of equal opportunities legislation which covers race, gender and disability.

We respond to children’s diverse learning needs by:

· Creating effective learning environments
· Securing their motivation and concentration
· Providing equality of opportunity through a range of teaching approaches
· Using appropriate assessments
· Setting targets for learning
· Overcoming Potential Barriers to Learning and Assessment for Individuals and Groups of Children

Some children may have particular learning and assessment needs which go beyond the provisions described above and, if not addressed, could create barriers to learning. These needs are likely to arise as a consequence of a child having a special educational need or disability, or may be linked to a child’s progress in learning English as a second language.

Our planning and assessment for children with special educational needs takes account of the type and extent of the difficulty experienced by the child.  In many cases, the action necessary to respond to an individual’s requirements for curriculum access, will be met through greater differentiation of tasks and materials.  A smaller number of children may need access to specialist equipment and approaches or to alternative or adapted activities.  

We work closely, where appropriate, with representatives of other agencies who may be supporting the child (e.g. Behaviour Support Team, Educational Psychologist, Learning Support Advisory Teacher etc.) 

Not all children with disabilities will necessarily have special educational needs.  Many children with disabilities learn alongside their peers, with little need for additional resources beyond the aids which they use as part of their daily life e.g. wheelchair, hearing aid or equipment to aid vision.  We ensure that any child with a disability is enabled to participate as fully and effectively as possible, within the National Curriculum and the Statutory Assessment Arrangements.

Children for whom English is an additional language have diverse needs in terms of support necessary in English language learning. Planning should take account of factors such as:

· The child’s age

· Length of time in this country
· Previous educational experience
· Skills in other languages
Careful monitoring of the child’s progress in the acquisition of English language skills and of subject knowledge and understanding will be necessary to confirm that no learning difficulties are present.  

The ability of children for whom English is an additional language to take part in the National Curriculum may be ahead of their communication skills in English.  We take specific action to help children who are learning English as an additional language by:

· Developing their spoken and written English

· Ensuring access to the curriculum and assessment

The Classroom

The majority of disciplinary matters in the classroom are dealt with by the class teacher.

It is the class teacher's responsibility to maintain good order and discipline in the classroom. We all work hard at maintaining this good order and strive to develop good practice in this area. In maintaining positive behaviour patterns it is important that the following areas are 

considered:

The physical organisation of the classroom:
· Is the room organised to maximise accessibility of materials, ease of movement and positive interaction?
· Is the room stimulating?
· Is the room tidy and well cared for?
· Are displays well organised, well mounted and carefully thought out? 

We all recognise the relationship between behaviour and curriculum. Children who are not excited or fully engaged by the curriculum are most likely to behave in a disruptive fashion.

The following questions must always be addressed:

Is the task appropriately differentiated to meet the ability of the child? i.e. 

· is the task too easy?
· is the task too difficult?
· is the work well planned?
· is the teaching strategy appropriate?
· does the task consolidate or extend appropriately?
· has the task been presented in an interesting way?
· does the child know the purpose of the activity?

If a colleague refers a problem through to a Year Manager it is likely that these curriculum issues will be addressed first i.e. is the teaching/curriculum the cause of/contributing towards the problem?

· We present a broad based, appropriate, stimulating curriculum that is matched to the needs of the child.
· Our children become autonomous, independent learners within a curriculum framework that is child-centred. Children learn best when working through first hand experience in co-operative situations. Co-operation and autonomy are fundamental life skills which every child should be encouraged to develop.
· Our expectations and standards are high.

Attendance and Punctuality

There is a correlation between good attendance/punctuality and the effective school. Children who do not attend school without authorisation are potentially putting themselves at risk.

All parents have the primary responsibility to ensure that all children of compulsory school age attend regularly. 
All parents are required to contact the school on the first day of any absence to explain why their child is not attending. A failure to do so is followed up by our Inclusion Manager.
All parents are expected to explain any absence on our agreed whole school absence proforma or by letter.
We are committed as a school to regularly monitor attendance and to act quickly and appropriately to tackle non-attendance/unauthorised absence if it ever occurs. We do this in the following ways:

· presenting an exciting, engaging curriculum that encourages maximum attendance

· communicating to children and parents the relationship between good attendance and effective learning 

· identifying consistent non-attendance or patterns of non-attendance and tackling as appropriate

· communicating with parents if non-attendance is identified as a problem

· involving the Education Welfare Officer (EWO) as appropriate

(refer to our Attendance Policy Statement).

Sanctions

Curriculum tasks are not given as sanctions as this undervalues the curriculum and may encourage a negative view of learning. However, if the child has failed to fulfil or complete a task in a reasonable time it might be appropriate to ask him/her to complete the activity in their own time. 
In the same way areas of the curriculum are not withheld as a punishment e.g. stopping games or swimming. The whole of the broad curriculum is compulsory and is not withheld from any child unless there is special disapplication of any area.
Any sanction or punishment is appropriate. It is based upon a judgement of the incident, not the individual, within our Behaviour Support structure. Children are never "over punished".

It is a vital principle that everyone is treated fairly and equally within the framework of this document.

Rewards

It is much more positive to consider the use of rewards as a recognition of positive behaviour. Verbal recognition is very positive in reinforcing good behaviour. We recognise and reinforce positive behaviour at all times.
This positive approach to behaviour management is much more likely to succeed than a negative one. The vital catalyst in developing and maintaining high standards of behaviour, positive attitudes and good order is the dedicated, professional, hard working practitioner who strives to set a positive example and role model at all times. 
Expectations of all Staff

Acceptable standards of behaviour, work and respect depend upon the example of all adults in the school.

· We all have positive contributions to make.

Good order has to be worked for, it doesn't just happen.

· Set high standards.
· Apply rules firmly, fairly and consistently.

Expect to give and receive respect.

· Everyone in our school is here for a purpose. Everyone is treated as an individual.

Relationships are vital. We always take the initiative:

· Greet and be greeted
· Speak and be spoken to
· Smile and relate
· Communicate

Our success is not judged by the absence of problems but by the way we deal with them and our ability to be proactive in order to avoid the problems in the first place.

We don't react: 

· address the problem
· avoid confrontation
· listen
· establish the facts
· judge only when certain

Out and about in school

All informal contact contributes to high standards of behaviour. Control that behaviour by taking the initiative at every opportunity:

· start the dialogue
· greet children
· deal with misbehaviour - to ignore is to condone
· set high standards of speech, manner and dress
· show that you enjoy relating to pupils

In the classroom

Create and sustain a positive, supportive and secure environment. Well planned, organised, stimulating work generates good behaviour and respect.

· be punctual
· be smartly dressed and well presented
· be well planned and prepared
· make sure all work is differentiated to meet the needs of the children
· keep all of the children occupied and interested
· extend and motivate all pupils
· mark work at the time if possible. In this way the child is involved in the assessment process
· don't position yourself behind a teacher's desk. This creates a barrier and encourages queues and wasting time. Be mobile. Go to the children
· encourage creative dialogue
· keep an attractive, clean and tidy room
· maintain stimulating wall displays which show that the children's work is valued
· plan and organise for interactive group learning situations. The social skills developed in these situations are vital life skills and help to develop co-operation, empathy, understanding and tolerance
Do all you can to avoid:

· Humiliating - it breeds resentment
· Shouting - it diminishes you
· Over reacting - the problem grows
· Blanket punishments - the innocent resent these
· Over punishment - never punish what you can't prove
· Sarcasm - it damages relationships and causes resentment

Any problem needs a solution not complicating and making worse.

Do all you can to...

· Use humour - it builds bridges
· Keep calm - it reduces tensions
· Listen - it earns respect
· Be positive and build relationships
· Know your pupils as individuals
· Be consistent and fair

CREATE TIME TO DEVELOP POSITIVE RESPECTFUL RELATIONSHIPS WITH YOUR CHILDREN

Maintaining discipline

· insist upon acceptable standards of behaviour, work and respect
· apply rules uniformly
· always work to agreed procedures
· work towards total assimilation of this policy, but do not stifle individuality
· follow up problems to their conclusion

The majority of children conform and are co-operative. Deal immediately with the few who may present problems.
· establish your authority firmly and calmly
· separate the problem from the person.

Organisational arrangements

· Classes moving around school
All children walk very quietly in single file. The teacher walks where he/she can monitor the speed of walking and is the first to arrive! He/she also looks back along the line to ensure that the children are moving well. The teacher monitors the children carefully to ensure that any difficult combinations of children are not walking next to each other. If the children move in this way it ensures good order, safety and other classes are not disturbed by the movement.

· Children moving around school without a teacher
There are times when individual or small groups of children need to move around school without a supervisory teacher. These children walk very quietly. They return directly to their classroom when their task has been completed. All children are trained how to react if they are out of the classroom when the alarm bell sounds.

· Children entering/leaving/the hall
All classes enter and leave the hall in single file in silence/very quietly supervised by their teacher. This continues until the class arrives back at their classroom. 

· Children waiting for assembly to begin/waiting to leave the hall
All children sit and wait in silence. They listen to the music which is playing.

· Children leaving their rooms to go outside for break/dinner/at the end of the day
All children are dismissed from their classrooms in an orderly manner. It is inadvisable to dismiss them all at once as this creates congestion in the cloakroom areas. They walk to the cloakroom quietly.

· Cloakrooms
All cloakroom are tidy and ordered at all times. 

· Children entering the building at the beginning of the day
All children are encouraged to come into school at 8.30. They enter the building quietly and go straight to their classrooms.

· Children entering the building after break/dinnertime
BREAK - when the whistle blows all children immediately stand still in silence. The class teachers are already out and stand in set places and the children walk in silence to their teacher and line up in single file. The class teacher leads the children into the school. The children walk to their rooms in silence.

AFTER DINNER – when the bell rings all children immediately stand still in silence. The class teachers are already out and stand in set places and the children walk in silence to their teacher and line up in single file. The class teacher and midday supervisors lead the children into the school. The children walk to their rooms in silence.

· Children coming to school/leaving school
All children are encouraged to remember their responsibilities as "ambassadors" of our school. The way they behave at these important times of day carry strong messages for our community.

· Children catching the School Bus
KS1 children line up in the KS1 area and are taken down to the bus by a member of staff.
KS2 children make their own way to the bus. 
The bus is supervised until ready to leave. 

· Code of Dress
All children are expected to follow our Code of Dress as it helps them to identify with, and feel part of, their school. 
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